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Editorial

Welcome to the fourteenth issue of the ALAR Journal. It seems that
our teen years are bringing forth a new resurgence and enthusiasm for
publication. This issue is packed full of interesting reading for
academics and practioners alike. We start with a thought provoking
article, by Paul Wildman and myself, about making inner sense of
knowledge gained during the completion of a dissertation or extended
research project. Next, we present contributions from the ten ‘strands,
streams and variants’ represented at the Research-in-Action
Symposium held in Victoria recently. Following, is ALARPM’s Annual
Report, which includes reports from both President and Treasurer.
These reports confirm ALARPM'’s healthy financial position and
provide some of our thoughts and plans for the future.

In ‘People” we introduce ALARPM’s committee of management and
present brief profiles of our new committee members. We are very
proud that our committee of management now has representatives
from six different countries. In “Noticeboard” we bring you
information about the Australian National Conference to be held in
May 2003 at Coolangatta/ Tweed Heads, and the ALARPM 6th/PAR
10t World Congresses to be held in September 2003 at Pretoria in
South Africa.

In “Projects” Paul Wildman and Helen Schwencke present their work
promoting community economic development (CED) using action-
learning circles, and in ‘Networking” we bring you news about the
Community Service and Research Centre’s Community-Based and
Action Research Network (CBARN).

Last but not least, ‘Bookshelf” presents two book reviews. First, Bob
Dick reviews The essential U&I by Yoland Wadsworth, and second,
Susan Goff reviews Global citizenship and social movements: creating
transcultural webs of meaning for the new millennium by Janet ] McIntyre-
Mills. Also, included in ‘Bookshelf’ is information, from Ortrun Zuber-
Skerritt, about two special issues of The Learning Organisation journal
on action learning, action research and process management.
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The esoteric thesis:

Making inner sense of the
ineffability of knowledge
obtained during the exoteric
research process

Paul Wildman & Lyn Cundy -

Abstract

This article explores aspects of the conventional research
thesis and identifies one approach - the “esoteric thesis’- for
explicating inner meaning of the outward ‘research quest’.
Often, when researchers are completing their external world
oriented - “exoteric thesis” - based on research, literature
review and so forth, little time or attention is directed to their
inner world. Such a huge investment of life energy, often
over a period of years, has the potential to offer substantial
insights for the researcher and intriguingly may even
elucidate what, in the first instance, created interest in the

research question itself." An inward-focused ‘esoteric’
process of inquiry creates the opportunity for identifying
patterns in the researcher’s past professional activities that
may help explicate the “‘exoteric” task at hand. This article

! The authors have found during their doctoral studies, as have many of their
colleagues similarly engaged, that esoteric thesis considerations/issues are much
more prevalent and relevant than they would have expected at the beginning of
the research quest. As a guesstimate, our experience suggests a majority of
doctoral level researchers are drawn to deal with internal issues as a result of the
external research process. Moreover, it is our contention that how well these
issues are addressed at the time, directly affects both the quality and timeliness
of the thesis and the personal growth of the researcher.
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argues the importance of an inner journey that runs parallel
to the conventional outward-looking research quest, and in
doing so offers an approach that accommodates both.

Introduction

Let us begin by identifying, from the perspective of the
researcher, a list of attributes of post-graduate, research-
based study. We are most particularly concerned with those
attributes related to higher degrees that require a
dissertation or major self-directed research component, such
as a thesis. The list would probably include certification
(achieving the higher degree), publishing the research,
achieving peer recognition, career advancement, and (it is
hoped) contribution to knowledge and the betterment of
humanity in general. Seldom, if ever, is recognition of the
potential for self-investigation given to the mammoth
investment in time embedded in the outward or public thesis
effort. This effort, which often represents an investment of
thousands of dollars and a significant amount of life energy,
is realised through professional experience, research activity,
dissertation writing and the subsequent development of a
publication.

Some of the concepts used in this paper may need
explanation. The notion of research is defined as an
epistemological framework (concerning the investigation of
the origin and nature of human knowledge) that is enacted
as a methodology, which in turn is used to engage with or
investigate an area of concern. Over the course of the
research, each element is more fully understood and
modified in light of an increasing understanding. The first
author coined the phrase “exoteric thesis’ to refer to the
conventional academic dissertation, usually made up of
literature review, hypothesis stating and testing, statistical
manipulation, observations, and conclusions (typically
25,000 words in length for a Masters degree and 80,000 for a
PhD).
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The authors assert that the esoteric thesis, when undertaken
along side the exoteric thesis, enables the researcher to
achieve a better understanding of the inner meaning of the
conventional research work. This article outlines the
principal aspects of the esoteric thesis and explores the
potential for self-investigation and even self-realisation
during the research process. Over the past decade we have
sought to apply this approach in our various roles as
academic, co-researcher and supervisor.2

Researcher motivation

It is important to consider the nature of the researcher’s
motivation. Is the researcher motivated to follow a particular
course of study because of external extrinsic factors, such as
career or family pressure, or does the researcher’s research
question stem from a genuine inner, intrinsic drive or urge
for self-transcendence and conscious realisation through
knowledge? Consciousness, in this instance, may be seen as a
continuous spectrum from reflective states (including
discursive and analytical - the home of the exoteric thesis)
through non-reflective states (ecstatic and meditative) to
direct apperception (intuition, gnosis, and esoteric
experiences) (Tacey, 1995; Wildman, 2000).

Pathways to achieving higher levels of consciousness may
include: spiritual discipline such as diet and meditation;

? Paul Wildman's direct experience, over the past decade, includes many of the
elements of developing an esoteric thesis covered in this article, such as:

. Story telling - he included in his dissertation a modified Dreamtime story,
which incidentally was not read by any of the three male examiners.

. Poem writing - leading to a CD-Rom (McCubbin 1999).

. Sculpture making - in particular a piece called ‘A Question of Balance’.

. Applying Reflective Praxis in developing text for a chapter in his doctoral
dissertation, as well as in further research, application and publishing 1993, 1995
and 1997.

. Theory development, trialing and application (Reflective Praxis)
independently and then with researchers (see Wildman, 1995; and the link
between ‘math’” and “‘myth” in Wildman and Inayatullah, 1996).
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displacement events such as trauma and stress; some drugs;
epiphanies rational and otherwise; intuition, apperception,
gnosis; and methods such as Quadruple Column Action
Research (QCAR) (see Table 2). Consciousness may also be
achieved through detached objective observation (rational),
involved yet separate participation (relational) or integrated
as one of many (participatory) (Jantsch, 1975, p. 105).

Indeed, the esoteric thesis may be viewed as a form of
‘speculative intuition” and as such another conscious vantage
point for the exoteric thesis.” Even though the researcher’s
primary motivation may well be aligned to extrinsic drivers,
the intrinsic urge is present in the majority of thesis research
and writing situations, and by using a conscious and
judicious approach, the internal, esoteric thesis can be
encouraged to emerge (Cundy, 1999).

Balancing the workload

While arguing the esoteric thesis has merit, the researcher
must also balance the competing needs of private life, study,
research, field time, write up, supervision and the
requirement to publish from ever-present examiners and
perhaps employers. The potential workload of an esoteric
thesis is best viewed as a percentage of the time allocated to
the exoteric thesis. We suggest that ninety per cent of the
researcher’s overall effort be directed to the external
(analysis, fieldwork, research, literature review, writing,
editing and publication), with ten per cent directed to
internal analysis including synthesising, reflecting,

? Latin recognises several types of cognition/thought, some of which have
become all but discarded today, for example: abstraction, discernment, practical,
synthetical, speculative and intuitional. Interestingly, Maturana and Varela’s
(1980) work, as phenomenologist biologists, describes cognition (not thought) as
the activity involved in the self-organisation of all living systems. In other
words, cognition does not represent ‘the world out there” as thought might,
rather cognition is “a bringing forth of the world through the process of living'.
Cognition is the process of life.
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connecting, surfacing, illuminating, identifying and tracking
important internal markers and understandings that may
emerge from external sources, although this may vary
considerably.

An esoteric thesis is not in itself an esoteric journey (inside
looking in), nor is it an esoteric view of the outside world
(inside looking out). Rather it rides on the back of the
external thesis and seeks insights that contribute to the
researcher’s “self-knowledge’ (the box below provides a
metaphor for this process). The two theses should be kept in
equilibrium, the goal is to strike a balance between the
excessive effects of both rationalism and esotericism. Just as
esotericism can remove the importance of ‘dancing with
detail” and concrete evidence, so exotericism can remove the
importance of inner meaning and ‘learning about self and
other’.

Metaphor for the Esoteric Thesis

When I was a child, each year my parents would buy a Christmas
Pageant calendar. On each day of the last month of the year, as we
approached the 25t December, my sister and I would take turns opening
a series of little (lcm by 1cm) windows in the Christmas calendar. Slowly,
window-by-window, the hidden pageant appeared.

On the last day the whole pattern was revealed.

The pageant, like the esoteric thesis, was an inner pattern already present,
yet initially not evident to the outside world. Each day added a further
perspective on the overall underlying picture.

Source: Paul Wildman 2002

Writing an esoteric thesis, then, is about the realisation and
fulfilment of one’s potential capacities (gained through
learning to develop insights and understanding from one’s
research), and applying this to the self in ways that
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demonstrate understanding of, and service to, self and
humanity.

Characteristics of the esoteric thesis

The esoteric thesis has a number of specific characteristics.
First, the esoteric thesis acknowledges emotional experiences
and personal development outcomes achieved through
writing the exoteric thesis. Next, the esoteric thesis uses
external research, as a subtext, to harness both the outer and
inner search for meaning and it seeks their integration. It also
assists in the development, revelation, or exploration, of an
internal frame of reference or paradigm.

Such a frame of reference can, and at an unconscious level
already does, integrate and prioritise one’s life direction and
ability to identify and valorise the research question, future
directions and past patterns of inquiry. Further, it provides a
path that allows broader and deeper research questions to be
asked about the contribution of the exoteric thesis to the
researcher’s ongoing life, self and emergent familial and
professional roles, and it contextualises the exoteric thesis as
an analytical engine or outer journey of intellectual
comprehension. Finally, the esoteric thesis is about
synthesising, amalgamating and patterning questions, data,
insights and answers that arise from research conducted in
the external world."

It has been our experience that during the exoteric research
process, the researcher often realises there is more going on
than meets the eye. Thus, we put forward the esoteric thesis
as one way of exposing these ‘broader/deeper’ issues and
events to the one’s critical eye. This is not intended to set up

* The synthesis/ esoteric thesis, created as a consequence of Lyn Cundy’s inner
journey, makes explicit the theoretical links and language that helped her to
develop, describe and most of all communicate the emerging grounded theory
that was both the purpose and the focus of her exoteric thesis (see chapter three
in Cundy, 1999).
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dissonance between the researcher’s inner and outer worlds,
nor do we argue that either is ‘better’ than the other. Rather,
we maintain that one informs the other in a retroductive
rapprochement between one’s own ‘lifestream’/ process
(Burgess-Limerick, 1995) and ‘lifestyle’ /context (EsT and
ExT respectively). Further, we suggest, by becoming aware
of the interrelationship between the two, we are better able
to achieve some level of congruence between our internal
and external worlds. Indeed, we believe, authentic research
actually requires this level of self-critical reflection, and that
the ensuing realisation and explication will highlight, at
some stage in the research process, the researcher’s desire, or
need, to review the research question and/or acknowledge
the realisation of possible future research intentions, and
perhaps life directions.

Descriptors

If we look behind the quest of the human mind for
knowledge, we may see something far deeper than a purely
human source. We may see knowledge embedded in bold
conjectures and myths derived from a morphic field which,
in turn, are embedded in archetypal energies that mental
activity in its broadest sense releases as if unzipping a file. It
is this unzipping that the esoteric thesis seeks to touch

(Tarnas, 1991).

The esoteric thesis is intensive rather than extensive and can
be codified into story, painting, sculpture and video/dvd
clip or in some instances, text. In all instances, however, it is
overarching or underpinning in nature, but not rule-
governed (by word counts and the like). It is because our
consciousness has been so colonised by narrowly defined
‘rational” thinking, that we seek out an alternative
vocabulary and process that has the capacity to transform
the synthetic and intuitional forms of consciousness,
methodologies and associated words.
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The English language is rich in its capacity to embrace the
internal ‘left-hand” and thereby ‘right-brain” quest (i.e.,
William Shakespeare). Currently, such capabilities are at best
‘silently enabled” and at worst “audibly disabled” in favour of
the right-hand pair in the list below.

Descriptors as additional dimensions of knowing

Aesthetic cycle Empiric cycle Inspiration Perspiration
Aggregation Disaggregation Integration Disintegration
Apperception Perception Internal External
Consciousness Knowledge Intuition Instruction
Design Detail Left Right
Epiphany Realisation Negative Positive
Esoteric Exoteric Phenomenal Noumenal
Evert Invert Philology Philosophy
Gnosis Logos Poetic Noetic
Hermeneutic Promethean Subjective Objective
Idea Concept Symbolic Literal
Imagination Construction Syncretic Analytic
Immediate Mediate Synthesis Analysis
Induction Deduction Vertical Horizontal
Insight Hindsight Yin Yang

The esoteric thesis respectfully challenges the view that only
theses that satisfy the imperious needs created by the
philosophic and scientific positions of the modern world are
uniquely of value. The above (left-hand/right brain) list
postulates the esoteric thesis from a language perspective
with the first word in each pair relating to an esoteric
dimension of understanding. These descriptors allow access
to additional dimensions of knowing and learning that may
be called meta—knowledge.5

® Readers unfamiliar with these terms may wish to consult authors such as
Gadamere, Rorty, Dilthey or some of the post modern authors. Direct reference
to these authors have not been included as this article is primarily a pragmatic
discussion drawing broadly on the literature stream of transformational
philology - concerned as it is with inner-outer relationships - which have
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Some aspects for consideration in undertaking an
esoteric thesis

Esoteric biography

In essence an exoteric thesis is written from an outside
perspective looking out, while an esoteric thesis is in part a
biography written from the outside looking in (from the
vantage-point of learning insights and deep reflections
gained from the exoteric thesis). In this way, the esoteric
thesis seeks to reveal the inner scaffolding that has
generated, and will continue to generate, the external activity
associated with the actual research question.

Retroductive congruence

The esoteric thesis is not a journey around one’s psyche, nor
is it an exploration of one’s inner world. Rather, it is devoted
to seeking inner patterns that give rise to the external
research question. It seeks a harmony or congruence and
integrity between the outer research question and its
associated activities, on the one hand, and the researcher’s
inner world, on the other. This harmony is arrived at
through a cyclic, retroductive process, in which inductive
and then deductive processes are followed: working both

become over the past century largely displaced, and indeed discredited, by
reductionist philosophy - concerned as it is with outer truths or their negation.

In enlightenment terms, philology reified the conscious stream of expression
from artists, poets and theatre, quite separate from philosophy. The philological
processes, such as, bildung and erlebnis are appropriate ‘right brain’
counterparts of the philosophical or scientific methods like empiricism. It may
well be that English, especially its modern variant, has lost much of these subtle
yet crucial distinctions. In the root language stream from which English derived
- largely German (extant) and Latin (extinct) - one can still find these linguistic
echoes. In this context, cycles of inquiry are expanded to include not only the
empirical cycle and its variants, but also the action research cycle; cognitive
cycle; hermeneutical cycle; philological cycle and alchemaic cycle. These latter
cycles all contain a vertical or consciousness component.
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from the particular to the general and then from the general
to the particular, and so on. This, in turn, has the effect of
assisting in the development of an internal frame of
reference with the potential role of integrating and
prioritising life directions, as well as enhancing our capacity
to identify future directions from past lessons.

Interior | Exterior divide

The esoteric thesis, in effect, links to Wilber’s (1995) notion of
‘interior” whereas the exoteric thesis links to his notion of
‘exterior’. The esoteric thesis represents an inner mirroring of
the exterior actions, behaviours and measurements of the
exoteric thesis. In Wilber’s terms, the western

esoteric | exoteric divide (which favours the exoteric) might
be described as spinning on an inner | outer axis. Some Asian
and indigenous cultures, on the other hand, are often
described as spinning on an individual | social axis (which
favours the social). Wilber (1995) captures this dilemma well
when he says ‘[t]he permanent sign of [western]
enlightenment is domination over an objectified external
[read exoteric] nature and a repressed internal [read esoteric]
nature’ (p. 443). In this regard, readers may recall the
‘integral” nature of the esoteric thesis: it is a step towards
uniting the interior and exterior aspects of the researcher’s
being.

Supervision to supravision

Supravision moves beyond technical and academic
correctness and the politics of examiner selection, although
for a complete and successful outcome the cognitive,
linguistic and evidential requirements of the exoteric thesis
are still crucial. Yet, the supravisor need not become the
navigator of the researcher’s inner journey, exploring issues
from the mundane to the rational or the spiritual at various
levels of consciousness (see Table 1). Rather, the concept of
supravision recognises the potential importance for the
researcher of navigation devises such as reflective

12 ALAR Journal Vol 7 No2 October 2002




questioning, joint questing and pattern identification.’ The
supravisor’s goal is to assist the researcher in developing the
capacity to take the process forward themselves through, for
instance, Quadruple Column Action Research (see Table 2).

From knower to known

This element of the esoteric thesis derives from a belief that,
to have integrity in qualitative research, the outer world
being researched must interact with the inner world of the
researcher. In other words, the integrity of the research
process demands that the research methodology chosen has
the capacity to engage the internal and external worlds of the
researcher. Esoteric understandings of knowledge recognise
our ordinary knowing as theory-laden, conditioned, relative
and provisional, or as essentially hermeneutic. Yet, such
esoteric knowledge accepts realities, such that human nature
is teleological (having an urge to transcend, for an ultimate
purpose) and that there is collectivity beyond the purely
rational.’ Through self-observation, introspective traditions
claim that we can break the reactive link between mental

° The reader should note that the exoteric thesis is almost always a Promethean
work (explanatory, literal and analytic) whereas the esoteric thesis
(interpretative, symbolic and synthetic) is often a Hermeneutic work. Generally
speaking, universities do not take kindly to the latter. While vocational
education may well strive for behavioural competence in the material world,
tertiary education reaches for understanding of the mental world. Both are
Promethean tasks. The process of completing an esoteric thesis reaches for
understanding and interpretation of meaning in the ‘symboligical” inner world
of the researcher.

7 In modern physics, for example, the worldview is a systems view whereby
everything is connected to everything else, nothing can be understood in
isolation and everything is seen as part of a unified whole. While is not yet clear
how this connectedness operates, Jaworski (1988) claims the mind has powers
that allow us to go beyond our normal way of being and even beyond what we
think is possible. According to Jaworski (1988), when we give something our
whole attention things just begin to happen and we experience synchronicity.
When we join together as a group and rise above our habitual way of being even
more possibilities emerge.
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processes associated with experiencing and their rational
concomitants. Much Zen and Tantra practice, for example, is
oriented toward unconditioned, intuitive, immediate
experiencing that transcends mental habits.

Table 1: From exoteric thesis to esoteric thesis and
return

Exoteric Thesis €= Esoteric Thesis*

1 - Exoteric Thesis Research Question ‘lived experience’ of the
professional field in which the research is being conducted =

2 - Research Actions (column 1) conventional research and fieldwork
observations - immersion** =

3 2 Learning Observations (column 2) integration, reflection and abstract
analysis of fieldwork observations =

4 - Learning Insights (column 3) epiphany and ‘ah ha” experiences
become ‘what it means for me to be interested in this particular research
question, at this moment, in this way’ - incubation™** -

5 2 Deep Reflection and Pattern Identification (column 4) creates the
potential for deeper understanding of the researcher’s inner world and its
interrelationship with the research task at hand, as well as
links/themes/patterns from past life/ professional/research experiences =

6 - Esoteric Thesis facilitates the creation of deeper/meta patterns (or
patterns within patterns like Russian dolls and fractal like structures) that
may ultimately expose the research rationale/context/field and help
explain why we asked the research question in the first place -
illumination™ >

7 - Integrating the Esoteric and Exoteric brings together personal insights
and research findings - creative synthesis** -

8 = Exoteric Thesis makes sense of (usually through written word) the
creative synthesis, so that knowledge may be shared - explication* -

9 - Revisiting the Research Question, as if for the first time, yet knowing
more deeply about its meaning for you - self realisation - as well as the
realisation of possible future research intentions/directions*** - 1

* Can be codified in a methodology such as Reflective Praxis or QCAR (col. 4, Table 2)
** Italics indicate the steps in Heuristic Inquiry
*** One can now make a more conscious decision to continue or change direction

Source: Paul Wildman and Lyn Cundy (2002)
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Chakra activation

In terms of obtaining and inscribing the different types of
energy in exoteric thesis writing, another consideration may
be the chakras or energy centres of the body. Known for
millennia in the East, they have been used in Western
naturopathic systems for the past fifty or so years. The seven
chakras run along the length of the spine. Those familiar
with mediation will be aware of these centres, about which
much has been written. The seven chakras may be seen to
represent different ‘ways of knowing’ or intelligences. In an
intriguing piece on this topic, Passfield (1997) describes these
seven energy centres as contributing the following energies:

1
2
3

Base (bottom of spine) = existence
Genital - activity esp. generative and procreative

Stomach area = control and power

5
6
7

Throat - meaning and decisions

1)

(2)

(3)

(4) Heart > community and family

()

(6) Between the eyes = integration and discernment, and
()

Top of the head > spirit and synthesis

While both types of theses can use all types of energy, the
esoteric thesis draws heavily on the last three chakras,
because they lean towards deep reflection.

Quadruple Column Action Research (QCAR)

One way of integrating the esoteric and exoteric theses is via
QCAR. Although not applicable in all research projects,
QCAR illustrates how conventional exoteric methodology
can be expanded to include an esoteric dimension. By way of
QCAR, the conventional action learning field journal used to
record observations and reflections (two column), is
expanded to include learning insights and pattern
identification (four column). Table 1 explains this process in

16 ALAR Journal Vol7 No2 October 2002




more detail. Reflective praxis is another method of
transforming the data generated, by means of the QCAR
process, into esoteric learning. This transformation is in
effect another journey of understanding as the researcher
searches for meta meaning in the research data.

Table 2: Quadruple Column Action Research - the
QCAR process

(1) Field Work (2) Learning (3) Learning (4) Deep
Observations Observations Insights Reflections and
Pattern
I dentification

Source: P Wildman 2002

Reflective praxis is the process through which an extended
period of professional experience (often a decade or so)
engages with action-based research and reflection (Columns
1 and 2), and includes inner review and the application of
learning insights (Column 3) and their creative synthesis
(Column 4), to produce the final dissertation. Reflective
praxis can, to some degree, operate as a methodology for the
conventional exoteric thesis. However, with the inclusion of
deep reflection and pattern identification (i.e., heuristic
inquiry), it can also become a method for explicating the
esoteric thesis (Wildman, 1995). The QCAR process forms a
triple-loop learning opportunity in which reflective praxis
enables the combining of action research with heuristic

inquiry.® Other methodologies, such as phenomenology,’ are

° Heuristic Inquiry has five dimensions: immersion in the field; incubation and
illumination of learning insights, meta meaning and pattern identification; creative
synthesis - the application of the lessons learnt in relation to both the researcher
and the research; and finally explication in the esoteric/exoteric theses. Table 1
and 2 illustrate this process. Moustakas (1990) (Heuristic Inquiry) and Galtung
and Inayatullah (1997) (deep pattern identification) are also valuable texts.
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also useful in facilitating immersion in the exoteric
phenomenon being studied and the esoteric or lived
experience of that phenomenon.

Through immersion, pattern identification and synthesis, the
esoteric thesis seeks to transcend the pseudo-objectivity that
enthrals so much of our academic world. In academic
research and essays, banishing the subjective by adopting
the stance of “passive observer recording pure fact’ typifies
this pseudo-objectivity. One of the most important things
about the esoteric thesis is that it invites the collaboration
between subjective and objective points of view. In this way,
the esoteric thesis promotes a new kind of academic honesty
and integrity.

The esoteric thesis and academic integrity

The result of investigations on behalf of the esoteric thesis
can, in turn, flow into how we understand ‘academic
endeavour’. Some academic approaches tend to concentrate
on ‘thought experiments’, which ultimately lead to
unnecessarily detached ‘fence-sitting’” positions that
effectively distance academic approaches from enactments of
the implied value position. Such ambivalence, although
sometimes necessary for objectivity and exoteric theory
development, tend to exclude other ways of knowing. In
action research, for example, it can lead to a certain

? Phenomenology is the study of essences. In phenomenology the traditional
notions of objectivity and subjectivity are redefined. Objectivity and subjectivity
are both aspects of the same thing; they find meaning and significance in the
oriented relationship between researcher and the phenomenon being
researched. Phenomena make themselves known in moods, feelings and
emotions and, therefore, cannot be perceived or studied in the manner of objects
through neutral and detached descriptions. Hence, the method of
phenomenology encourages immersion and in so doing the lived experience
becomes a crucial part of the research process. The major task of
phenomenology is to interpret both the essences/meta patterns of the
phenomenon and the context of the situation in which it manifests itself.
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reluctance to explore and enact the personal and collective
compliance implications of taking such a theoretical position.

The esoteric thesis stands in fundamental challenge to the
all-too-frequent mantra of ‘just do your dissertation
according to the conventional formula and then you can do
what you want.” Indeed, this article answers that suggestion
by asking: ‘How can one know what one wants without
undertaking deep learning such that is provided by the
esoteric thesis?” The esoteric thesis responds by seeking ways
to touch and understand the ground on which we stand,
while explicating our research question and thereby taking
various research positions. The authenticity allowed by the
esoteric thesis includes personal and social compliance,
public self-disclosure, ethical and integrity development, and
contestability. In this way academic integrity is enhanced.

Conclusion

Many researchers in their attempt to complete the exoteric
thesis as expeditiously as possible tend to overlook
opportunities to embark on their own inner journey. The
esoteric thesis, when proactively undertaken, can be
effectively and productively linked to the exoteric research
process, with just a small allowance for additional workload.
This parallel process provides a rich and rewarding field of
life meaning and personal learning for the researcher, and in
some instances the supravisor. Further, the esoteric thesis
presents the capacity to enhance the exoteric thesis and
thereby the understandings and knowledge created and
developed through the conventional research process.

In a small yet significant way, the esoteric thesis responds to
the frequent claim by researchers that the research/thesis
writing process is ultimately formulaic, alienating and not
sufficiently personally challenging or insightful. It is to these
latter two critiques of the conventional research process that
this article is addressed.

Little Gidding by T S Elliot
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We shall not cease from exploration
and the end of all our exploring
will be to arrive where we started
and know the place for the first time.
Through the unknown, remembered gate
when the last of earth left to discover
is that which was the beginning

Bibliography

Burgess-Limerick, T. A. (1995). Lives-in-Process: Women Who
Own Small Business. Unpublished Doctoral Thesis, Griffith
University, Brisbane.

Cundy, L. (1999). Commitment - The Process of Organisational
Life. Unpublished Doctoral Thesis, Griffith University,
Brisbane.

Galtung, J., and Inayatullah, S. (Eds.) (1997). Macrohistory and
Macrohistorians: Perspectives on Individual, Social and
Civizational Change. Westport: Praeger.

Isenberg, S. and Thursby, G. (2000). A Perennial
Philosophical Perspective on Richard Rorty’s Neo-
Pragmatism. At
http://www.clas.ufl.edu/users/gthursby/pub/devol .htm

Isenberg, S., and Thursby, G. (1984-6). Esoteric
Anthropology: “Devolutionary” and “Evolutionary”

Orientations in Perennial Philosophy. Religious Traditions,
7(9), 177-226.

Jantsch, E. (1975). Design for Evolution: Self-Organisation in the
Life of Human Systems. New York: George Braziller.

Jaworski, J. (1998). Synchronicity: The Inner Path of Leadership.
San Francisco, CA: Berrett-Koehler Publishers, Inc.

20 ALAR Journal Vol7 No2 October 2002



http://www.clas.ufl.edu/users/gthursby/pub/devol.htm

Maturana, H. R., & Varela, F. ]J. (1980). Autopoiesis and
Cognition: The Realisation of the Living. Dordrecht, Holland: D.
Reidel Publishing Company.

McCubbin, H. (1999). Total Devotion — A spiritual path of
poetry. Multi Media CD-ROM. Brisbane: Prosperity Press.
[McCubbin is Paul Wildman’s ‘nom de plume’]

Moustakas, C. (1990). Heuristic Research: Design, Methodology,
and Applications. Newbury Park: Sage.

Passfield, R. (1997). Managing the energy of thesis writing: A
chakra perspective. ALCAR - Action Learning and Action
Research Journal, 2(3), 19-309.

Reason, P. and Hawkins, P. (1988). Storytelling as Inquiry. In
P. Reason and P. Hawkins (Eds.), Human Inquiry in Action:
Developments in New Paradigm Research (pp. 79-101). Sage.

Rorty, R. (1980). Philosophy and the Mirror of Nature. UK: Basil
Blackwell.

See also College of Liberal Arts - University of Florida. At
http://www.clas.ufl.edu/users/gthursby/pub/devol .htm

Tacey, D. (1995). Edge of the Sacred: Transformation in
Australia. Melbourne: HarperCollins.

Tarnas, R. (1991). The Passion of the Western Mind:
Understanding the Ideas that Have Shaped Our World View. New
York: Random House.

Taylor, S. (2001) From the Unreal to the Real. New
Renaissance, January. At http://www.ru.org/10-1real-unreal.htm

Wilber, K. (1995). Sex, Ecology, Spirituality: The Spirit of
Evolution. Boston: Shambhala.

Wildman, P. (1995). Research by Looking Backwards:
Reflective Praxis as an Action Research Methodology. In S.
Pinchen and R. Passfield (Eds.), Moving On: Creative
Applications of Action Learning and Action Research (pp. 171-
192). Brisbane: ALARPM (Action Learning, Action Research
and Process Management Association).

ALAR Journal Vol7 No 2 October 2002 21



http://www.clas.ufl.edu/users/gthursby/pub/devol.htm
http://www.ru.org/10-1real-unreal.htm

Wildman, P. (2000). Life Futures: An Initial Taxonomy of
Terrestrial and Non-Terrestrial Forms of Life. Journal of
Futures Studies, 4(2), 93-108.

Wildman, P. and Inayatullah, S. (1996). Ways of Knowing
and the Pedagogies of the Future. Futures, 28(8), 723-740.

Paul Wildman  pwildman@optushome.com.au
Lyn Cundy lcundy@bigpond.net.au

ALARPM is a strategic network of people
interested or involved in using action learning
or action research to generate collaborative
learning, research and action to transform
workplaces, schools, colleges, universities,
communities, voluntary organisations,
governments and businesses.

ALARPM'’s vision is that action learning
and action research will be widely used and
publicly shared by individuals and groups
creating local and global change for the
achievement of a more equitable, just,
joyful, productive and
sustainable society.

22 ALAR Journal Vol 7 No2 October 2002



mailto:lcundy@bigpond.net.au

Research-in-Action
Symposium
— A scan of the field in Victoria

On the 5th of September, a small group of organisers from
ALARPM, the Melbourne Action Research Issues
Association, and the interim Action Research Program in the
Institute for Social Research at Swinburne University of
Technology, held a “Research-in-Action” Symposium at
Borderlands.

Introducing the Symposium, Yoland Wadsworth wrote:

After several decades of slowly developing momentum, it
seems that action research is currently hitting a bit of a
“critical mass” and beginning to move to centre stage. We
are seeing a noticeable surge of activity: people doing it,
government departments and businesses adopting it, books,
journals and courses about it, and now a wave of students
graduating with higher degrees using action research and
workplaces incorporating it.

Here in Victoria, people have been working either
individually or in small clusters to achieve this - sometimes
over many years, or sometimes through more recent entry to
the field there has been a new infusion of energy. We
thought it was time to meet, compare notes, and hear from
each other. We've come together:

B To connect and feel part of a vibrant field;
B To address together current issues;

B To update ourselves on the field;
|

To develop our understandings/skills.
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Our first session is a “‘work-in-progress showcase and scan of
the field’. Here we hope to provide a glimpse of the
enormous array of experience and interesting projects from a
wide range of settings and areas that characterise our field.
Methodological areas include action research, community
and participatory action research, action learning,
organisational development, facilitation and systems
thinking; and in urban, rural and local, national and
international as well as whole-of-field settings; and in
substantive areas including management & business,
nursing, government, youth, human services,
rural/agriculture, architecture and design, and
staff/consumer practice).

This issue of the diversity of our field is an issue (and source
of insight) in itself!

People from different ‘strands, streams or variants” had
prepared quick responses to the following questions:

B Name and organization/or activity;

B What are you working on right now/current project or
interest?

B What would you call the entire methodological field we
are all working in?

How would you characterize your own area within this?

B What is the evidence in your own work or experience
that action research (or your related methodological area)
has worked?

B What are the key issues or problems you are facing right
now?

The following ten “strands, streams and variants” were
represented (among others) by distributed papers to support
this session. The session proved so popular we thought we
would make them more widely available to other ALARPM
members.
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Action research/youth early intervention

Changing organisational culture through the
involvement and participation of staff at all

levels

- Tony Andreatta (Corporate Effectiveness)

Introduction

As an organisational consultant, my main purpose is
working with client organisations with the view to
increasing their overall effectiveness. Effectiveness means
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optimising both operational efficiencies as well as providing
opportunities for human fulfilment. Typically the work I do
involves the development of organisational “visions and
strategies’; facilitating team development; conducting
organisational surveys of attitudes; participative job
redesign; and personal development work with senior
leaders.

Project

An example of a current consultancy is with the

Australian/ Asia Pacific part of a large multi-national
company headquartered in Europe and with American links.
The company had in the past enjoyed good standing in the
marketplace with quality products and services and
employees felt very secure in their employment.
Unfortunately they had also grown accustomed to being
directed by a rather autocratic CEO.

Organisation Development activities commenced in
February 1999 as a result of the new CEO’s identification of
the need to improve communication and teamwork; clarify
roles and responsibilities; and instil greater enthusiasm for
learning and change in the company. An initial series of
workshops were conducted in 1999, all with the purpose of
providing participants with the opportunity to discuss
frankly and openly their concerns about their work and
identify means of improving work performance and
satisfaction.

The underlying strategy was based on the view that staff
have all the knowledge and experience to make the company
a more efficient, effective and profitable company, and it was
a much better strategy to involve them than it was to hire a
big consulting firm who would then have difficulties in
getting ownership of proposals and implementing any
changes.

The workshops have included managers and staff from
every Division in the Company. All workshops have been
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rated as very valuable and participants have worked
enthusiastically to produce workable improvement plans.

Initial activities addressed specific needs of the various
departments and teams, and have proven powerful as a
process for generating improvement projects within
departments. Participants have all experienced and worked
through a basic “‘change process” with a consequent increase
in their skills in working together. On the “second time
around” more sophisticated planning tools were introduced
as well as going deeper into team processes. The prime focus
had been on alignment of effort within departments. The
current strategic step is focussing on aligning effort between
departments and support functions. This is proving to be
more difficult than anticipated, as people seem to be
‘structurally encased’ in their part of the company.

Design

Following an initial period of examination of the business
the CEO identified significant room for development
including;:

B more open communications;

B improved cooperation between Regions and between
Regions and Head Office;

B enabling individuals to feel a greater sense of ownership
for business outcomes;

B recognition of the need to continually learn and change in
order to grow the business in a rapidly changing
environment;

B clarification of roles and responsibilities.

Discussion of these needs revealed agreement that the best
means of meeting these development needs would be to
involve people at all organization levels in an OD process
consisting of:
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B reviewing influences (both internal and external)
impacting on their work;

B identifying what is working well and what needs
improvement;

clarifying their vision for more effective operation;

B identifying changes necessary to achieve maximum
effectiveness and efficiency together with optimal work
satisfaction in achieving this vision;

B developing immediate and longer term action plans for
improvement;

implementing agreed actions;

establishing means of regular review and ongoing
development;

B increasing individual awareness and skill in working
cooperatively in teams.

Outcomes
The OD process has enabled participating to:
B tackle important aspects of organisation functioning;

B deal with the complexity of the operation and the market
environment;

B gain greater clarity of direction, commitment and
understanding of the “whole’;

B develop concrete action plans to improve performance
and job satisfaction;

B develop team member skills and the ability to learn “how-
to-learn” from experience.

Activities were designed to fit the particular requirements of
each department/team and generally followed a simplified
three-step basic OD cycle:
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1.  Describing the current reality: understanding of team
objectives and strategy and review of the group’s
effectiveness. Listing of major issues of concern.
Considering the implications of the current situation.

2. Developing a vision of the ideal: detailing what people
think about the most ideal scenario for the business
including what the organisation structure and processes

would need to look like in order to achieve the group’s
ideal

3. Formulating action plans to achieve the ideal: what projects
must be undertaken to close the gap.

The underlying philosophy of the OD process was to bring
some balance to managing growth and development in the
organisation, by focusing on the efficiency of internal process
and organisational learning as well as the traditional focus
on financial performances and customers.

In summary, the OD planning process has evolved into a
powerful component for gaining development and growth in
performance and for reducing the ‘them - us’ attitude
between management and staff. By encouraging participants
to ‘learn how to learn’, the OD process has created an
adaptive learning organisation that is best positioned to
manage change effectively. Up till now though, some people
have been somewhat wary about what OD really means. To
achieve further gains will require official sanction that OD is
not just a passing fad but a serious process that is integrated
into the ‘normal” way of managing the business. The ‘big
question’ is whether the CEO can maintain leadership of the
OD process in the face of increasing pressures to cut down
costs and increase profitability.

Tony Andreatta

Corporate Effectiveness

7 Rochester Street, Kew Vic 3101, Australia
Phone: 61-3-9853-9313 Fax: 61-3-9853-9195
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Email: and@netspace.net.au

Australian Graduate School of
Entrepreneurship

- Susan Long (Swinburne University)

The ideas herein are an outcome of our work as members of
a research consortium that came together in a funded project,
the aim of which was to discover ways of enabling
continuous improvement in the practice of evidence-based-
medicine. The founding members of the consortium were
representatives of three hospitals (including two principal
researchers from the largest hospital), an association of
general practitioners and an agency that advocates for
consumers of health services. After the research tender had
been won, the two authors were invited to join the
consortium specifically to assist with achieving the “cultural
change’ surrounding medical practice that had been
identified as a key variable in the research proposal.

We were colleagues in a Graduate School of Management
and joined the consortium as representatives of our
university. This university affiliation reflected the
importance of the formal ‘research’ status of the project (lest
it be regarded by doctors as a quality assurance initiative),
and a belated recognition by the consortium that additional
expertise, external to the health system, was needed if they
were to research the cultural dimension of medical practice.
We brought to the project a systems /psychodynamic
approach to action research (Long, 1999) which was then
adopted, in principle, as the guiding methodology for the
project as a whole.
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The focus of the project has been on clinician-led
development of an algorithm, based on official treatment
guidelines for colorectal cancer, that can be carried as
software on a palm pilot and used both as a decision support
tool, and for the digital collection of patient data and
treatment decisions. The rationale behind the project is that
patient outcomes will be improved firstly, if doctors’
treatment decisions are informed by their ready access to
treatment guidelines, accompanied by the level of research
evidence that supports the guideline, and secondly, if the
collection of timely, accurate patient data leads to study of
variance in treatment decisions and subsequent adjustments
towards best practice. This is the logic of the project;
although in this case the research funders were persuaded
that its logical progress may be impeded by cultural factors,
so it would be useful to know what they are and how to
change them if necessary.

Action research

What is Action Research?

There is a poor general understanding of action research in
the broader scientific community and in the medical
community. This may be, on the whole, because action
research is not the kind of research design normally used in
the ‘hard’ sciences, nor the more statistical sciences. Unlike
experimental research design, it is not best described as a
process where rules of inferential measurement apply (as,
say, in clinical trials). Although, it should be said, that the
broad umbrella design of action research may include within
in it scientific endeavours in this sense.

Action research is really the name given to a research
management process, rather than a particular research
method as such. It tends to include descriptive, rather than
inferential data creation and analysis, although, as
mentioned, it does not preclude the latter. Most importantly,
it involves a political social change process as well as a
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research process. It aims at planned change as well as
exploration and study.

There are many different forms of action research, but all
involve the aim of managed, studied and evaluated change
to a socio-technical system.

By socio-technical is meant a system that involves both
people and their tasks and technologies for doing those tasks
(whether these be in a work system or a broader social
system). A model often used to illustrate the change process
is a circular or spiral model of STUDY - PLAN - ACT -
REFLECT - CHANGE. The STUDY part may involve
collecting data through general science or social science
methods. The PLAN segment requires the planning of
actions based on the findings from the study. This requires
not only a rational planning process, but also an
understanding of the social and political impediments to
change. How might actions not only follow the evidence of
research, but also be acceptable and practical to those who
are involved with changes? Who are the most appropriate
players to involve? Where does the authority for change
reside? What are the ethical issues involved? Many of these
questions are addressed through an intuitive understanding
of the systems involved as well as a careful observation of
the issues. The ACT part involves doing something on the
basis of findings from the study. This requires authority to
act on behalf of the whole system. Thus the actions are taken
within a consultation process involving all stakeholders. To
REFLECT involves analysing and evaluating the outcomes of
the actions taken. This will involve the impact of action on a
variety of systems, both task and social. Finally CHANGE
involves change to the system on the basis of the reflection
and evaluation. In an ongoing way, the cycle may be
repeated so that change promotes a new process of study.

Because the action research aims to bring about change, not
simply to generate and examine data, it involves social and
political processes as well as scientific study. This means that
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it involves people within the system bringing their power,
authority, accountabilities, responsibilities and ethical and
pragmatic judgements to the project alongside their
curiosity, intuition and rational thinking. It also involves the
people concerned discovering and working with the social
dynamics of change, including attendant anxieties, doubts,
enthusiasms, questions and unconscious resistances to
change.

Also, because in action research the same people have roles
as researchers (engaging in both scientific enquiry and a
political process of social change) and as researched (with
feelings, thoughts and opinions derived from this role), the
process may become confused. It is essential to clarify which
role in the system one is in at any given time. This is the
added complexity for action researchers. In addition, it is
important to identify the different levels of the system. Who
is involved?

Given the aim is to study and change socio-technical
systems, the process involves the identified systems and
associated roles (through representatives) and many of the
individuals who are in those systems. The basic idea is that
the people in the system are best placed to understand their
nuances and dynamics with the aid of additional outside
perspectives. Moreover, the internal people are those with
the power and authority to make sustainable change
possible. Given this project is about change in clinical
decision making and decision support, those who make the
decisions are primarily involved. This means those at an
institutional level, at clinic and department levels and at the
level of individual clinician roles.

We invite people to submit reports of
work-in-progress or information about
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completed projects — so that we can all
become aware of the wide variety of

options available to us.

The implementation of systemic human
resource strategy to bring about
organisational cultural change

- John Molineux (Monash University)

The project is an action research case study in a large Australian
Public Sector Agency. The action research PhD based on this
project is due to be completed in 2004.

The project is into its third phase, at present. A systemic
human resource strategy was developed in the organisation
from August 1998 to May 1999. The first phase of its
implementation commenced in September 1999, and
involved the setting up and partial completion of a number
of corporate projects. The second phase involved a major
rethink and reflection on the strategy, due to a funding cut
that cancelled the original projects. The third phase is
currently underway, and involves the implementation of the
intent of much of the original strategy via other mechanisms.

Key findings so far, include:

1. There are macro-level organisational cycles in the agency,
which operate according to punctuated equilibrium
theory. These cycles are caused by political and economic
factors and have been mapped in this research from 1980.
They influence HR strategy to such an extent that it seems
that it is only possible to carry out effective large scale
change in a “revolutionary” cycle.
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2.

Soft systems methodology is an effective tool in co-
designing changes to HR systems.

Large scale cultural change can only occur effectively
when all parts of a HR system are changed together and
in alignment - the philosophy and design, supporting
infrastructure, operations and assurance mechanisms.

Major changes to HR systems can bring about behavioural
change in the workplace.

Current involvement:

B Writing papers in relation to finding one;

B Participating in several change projects.

Major problems experienced so far:

The long timeframes associated with cultural change;

Causal delays associated with using ineffective
participation methodologies;

Funding cuts to strategic projects.

Participation is critical in relation to this project, and there
are several key organisational participants involved:

The original phase one strategy team of four people,
Ten corporate project leaders for phase one;

The phase tho strategy team of four people;

Several corporate and line HR leaders in phase three;

A number of corporate executives.
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Any questions in relation to the project may be directed to John on
61-3-9285-1320.
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A program for building university
undergraduates capacities in participatory
action research, foresight, learning

and innovation

- Adam Leggett & Jose Ramos (Univator
Initiative)

Introduction

The intent of the program is to encourage the development
of generic personal and professional capacities that enable
people to apply their knowledge, passion and creativity in a
world that needs more positive innovation. The program is
currently at post-pilot stage. A long-term objective is to
achieve implementation on a national scale.

Participatory action research based on foresight and
innovation

Innovation is the process of change, and preferably the
process of change that creates value that the world needs.
Foresight, in this context, is the process of finding what value
needs to be created now and in the future. Foresight and
innovation therefore come together as complementary parts
of a greater whole to produce a synergistic effect that has the
potential to achieve better designed outcomes with a higher
chance of lasting positive impact. One variable that has the
potential to influence the value of the outcome from this
whole process is the level of individual participation created
by the lead actor (innovator) in a field of potentially
unlimited human interactions. What is of interest and always
a point of reflection for the lead actor, when working in this
area, is the appropriate degree or extent to which others are
engaged at a particular stage in or aspect of a research,
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foresight or innovation project or process. Wadsworth (1998)

provides a useful characterisation of Participatory Action
Research that can be used as a base to guide thinking and
action while engaging with people during the research,
foresight and innovation process, thus helping to ensure a

more meaningful, valuable and viable outcome.

Yoland Wadsworth has characterised PAR as:

more conscious of “problematising” an existing action or
practice and more conscious of who is problematising it
and why we are problematising it;

more explicit about “naming” the problem, and more
self-conscious about raising an unanswered question and
focusing an effort to answer;

more planned and deliberate about commencing a
process of inquiry and involving others who could or
should be involved in that inquiry;

more systematic and rigorous in our efforts to get
answers;

more carefully documenting and recording action and
what people think about it and in more detail and in
ways which are accessible to other relevant parties;

more intensive and comprehensive in our study, waiting
much longer before we “jump” to a conclusion;

more self-sceptical in checking our hunches;

attempting to develop deeper understandings and more
useful and more powerful theory about the matters we
are researching, in order to produce new knowledge
which can inform improved action or practice; and

changing our actions as part of the research process, and
then further researching these changed actions."

10 Wadsworth, Y. What is Participatory Action Research?, 1998
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In the Univator Initiative, action, foresight, research,
learning, and innovation occur in four domains of
participatory activity. In each of these domains PAR can be
used to describe the basis of the approach. What differs is the
level of participation sought, achieved and achievable in

each domain.

Evidence from my own work experience

Domain

Experience and Evidence

Initiative

Experience: Interaction stimulated by inquiry and presentation
of concepts and propositions to create greater understanding of
the “problem” or need and perspectives. Evidence:
Development of documentation that attracts stakeholders to
participate, presentations that resonate with individual and
widely held perceptions, structures and strategies that consider
a wide range of issues and aspects.

Program

Experience: Two program facilitators/ mediators/ presenters
(action researches) working together in a process of reflection,
design, action on a weekly cycle. This was a highly reflective
process consisting of exposure to the group, by facilitators, of
content and processes in a space of open dialogue and
feedback. Evidence: Creation of a program that has utility and
meets the needs of the participants. Positive response from
participants. Range of new insights and ideas on how to
enhance the program in future. Participants more engaged due
to a feeling of unknowingness about what will emerge during
sessions, as a result the “mental focus” is drawn away from the
need to learn and becomes concentrated in thinking.

Participant
Capacity
Building

Experience: 8 x 2hr sessions with small group of combined
degree university undergraduate students. Students
participated individually, in pairs and as a full group. Students
were exposed to a range of models, frameworks, content,
issues, and processes through a facilitated session. Evidence:
Percentage of students who participated is now actively
pursuing their own informal Participatory Action Research
based Foresight and Innovation projects.

Facilitator
Capacity
Building

This aspect of the project will begin when the program begins
to be rolled-out across a wider number of institutions. The
expected challenge here will be establishing a process that
provides a way for the diversity of facilitators to modify the
program based on their experience while facilitating, while also
maintaining an appropriate level of consistency over time and
across delivery sites.
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Key issues

B Establishing an entirely new way of building capacities in
a university environment;

B Means of effectively providing participants with access to
the tools and knowledge base that will enable them to be
engaged and build their understanding of anticipatory
(foresight based) action learning, research and innovation
while acting to create value the world needs; and

B Resolving the challenge of increasing the numbers of
participation while managing logistics, costs and
authenticity.

Adam Leggett and Jose Ramos, Univator Initiative
276 Walsh Street, South Yarra
Phone: 61-3-9866-2648

Email: innovate@increasingreturns.com

Overview of current works
- Susan Goff (CultureShift Pty Ltd)

For the last year and including the near future our work
focus has been on 3 levels:

1. A voluntary level of supporting ALARPM.
2. Aninvestment level of company development.

3. A contract level with public sector clients.

ALARPM

As National Vice President my focus regarding ALARPM
has been to bring the participatory dimensions of action
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learning and research into the organisation’s foreground and
to do this by enlarging the organisation’s sense of identity by
promoting its international links and activities.

The big questions, from my point of view are:

B The capacity for management members to engage in
dialogue about the field;

B The capacity for management members to shepherd all
dimensions of AL and AR (we tend to promote that
which we are familiar with);

B The levels of investment that the general membership
places in ALARPM, which are not commensurate with
the rate of development of AL and AR (of any dimension)
that is taking place in the marketplace or field of practice
in Australia and internationally.

The design of a development strategy for ALARPM has been
a difficult process. We attempted an electronic collaborative
planning strategy and moved towards what Yoland calls the
“balls in the air” model, which was developed
collaboratively by members of the management committee
and is continuously evolving. It is apparent that electronic
processes are still foreign to many, and that face-to-face
workshopping is essential for understanding and
commitment to emerge even if this disenfranchises those
who cannot meet.

Where have we got so far? We are in what could be regarded
as the second year of development of a new spirit under - or
I should say with Yoland’s leadership. The committee’s
current coherence stands on the shoulders of the Queensland
network’s years of development, the rising wave of
recognition in the field and determined, capable and
visionary leadership.

Company development
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As director of my company CultureShift Pty Ltd, [ have
spent the last year in low-level production mode, to build the
company from the inside and turn it into a proactive facility
for participatory works. I include this activity in my
presentation because we (my partner Jane Gregg and myself)
work the principles of participation into internal
management systems, client relationships and marketing as
well as contract facilitation. It has been a fascinating journey
of design, critique, test and adaptation (using AR approaches
to corporate development) to explore a new idea of a
contemporary ethical small business. I am passionate about
this work. Small business is a serious business when
combating the positivist assumptions of capitalism in the
marketplace.

The big questions have been:

B Credibility: How to be taken seriously by peers, clients
and advocates when the marketplace is characterised by
opportunistic commercial interests, political leverage and
academic elitism and territorialism - we are serious about
sustainability, humility and collaboration but who else is?

B Viability: The dominant paradigms in the market place
gear up finance and expectations for consultants and
suppliers and gear them down for clients - the impact of
this squeeze has particular resonation in participatory
frameworks

B Quality: How to let the work of the past go into the hands
of others and how to monitor and facilitate rigour and co-
creativity

With regard to design, we developed a strategic plan to drive
our design process, and discovered that human development
actually comes first, learning to modify planning to fit
human capability and capacity. We also design by investing
in trust... developing ideas with peers, supporting their
actualisation and treading a delicate path in terms of
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identity, copywriting, collaborative investment and
reciprocity - always really hard to find.

Where have we got so far? We are ready to approach the
market place with a new suite of marketing products and
identified potential clients. We are designing approaches to
our 3 primary modes of participation: research, learning and
evaluation and testing our materials with clients and peers.

Contracts

While we have always worked participation through
research, learning and evaluation modes, for the last year the
work has been in the evaluation mode. We are working with
NSW EPA to develop a manual for evaluation using their
“outcome hierarchy model”, with NSW Health to evaluate a
collaborative management model that they are developing
and now with 13 Councils in the Cooks River catchment to
evaluate 6 environmental education programs. The last two
contracts have developed strong principles of participatory
evaluation practice.

The big questions:

B How to work with and extend existing capabilities for
participation simultaneously to informing clients and
their stakeholders about evaluation

B How to work into the dissonance that participatory
approaches generate - what it means and how to get
beyond it

B How to sustain participatory/emergent development
within a super-context of outmoded managerial beliefs

We design all our work in reference to key principles,
capabilities and a generic 5 stage model of participation,
which draws on the works of several contemporary thinkers
including Yoland.

Where we are now is beginning a major evaluation study
with a client who is really keen to learn about participation
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and systemic thinking and development in ecosystem terms.
We are building our project facilitation team and capacity to
address the big questions identified above.

Online community publishing participatory
action research project

- Call for partners and participants
by Chris Morris

The Centre for Online Rural Research (CORR) is an initiative of
the Wangaratta based North East Telecommunications Co-
operative (NETCo-op).

It holds the view that community networking is a powerful
and effective means of community development and
community building. Community development in turnis a
must-do to achieve a vibrant regional economy - in this case
the North East region of Victoria - and the attendant social
health, arrest of the decline of small rural communities and
decreased need for external and usually top-down
intervention.

One of the tools of community development/community
building is community publishing, yet little research has
been undertaken to clearly demonstrate the relationship
between online community publishing in particular and
community development. The proposed project of NETCo-
op’s Centre for Online Rural Research (CORR) seeks to do
just this. As an Internet Service Provider NETCo-op has the
infrastructure and technical expertise to undertake the
demonstrably more effective participatory action research (as
compared to pure academic research) in this area.

How Online Community Publishing (OCP) works
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Online community publishing occurs when members of a
community choose to tell their story for public viewing on
the internet (that is, become what we are calling
“community reporters”). An example of this can be seen at:
http://cisci.org.au/. Stories/articles can be about anything of
interest to others in the same community, ranging from
personal experiences to political debate. When people share
their experiences and even invite comment from others, a
sense of community naturally arises.

Online community publishing represents a cost-effective
community building tool because amongst other things, it
piggybacks on existing infrastructure, namely internet
service provision. It also closely associates participation and
shared ideas with the need for change in response to socially
damaging factors external to communities

First Steps

In line with CORR’s commitment to electronic democracy,
members of the community are being encouraged and
hopefully empowered by information, mentoring and
support to publish their story. A guide for NETCo-op
‘community reporters” has been initially developed to begin
the online community publishing process. Also in place to
ensure real participation by community members are people
we have called ‘Community Correspondents” who it is
hoped can act as intermediaries between NETCo-op and
potential community reporters if required. Their role is one
of peer to peer support and facilitation. A draft guide for
community correspondents has been developed to help such
people. You can look at all this at:
www.neon.net.au/community. It is envisaged that what you
see here is just the beginning of a sophisticated online
community publishing website in the future based on an
open source technology called ZOPE.

Community building works by listening to what local people
believe could improve their community and to their ideas
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about changes they want to achieve. We are working to
establish an accessible, interactive and engaging community
publishing website at NETCo-op that allows people to easily
express these beliefs This will promote the community
building process and provide a basis for research.

Often in participatory action research as the process evolves,
new projects may be generated and unexpected benefits
come about for participants. Such a likely outcome is
congruent with CORR’s willingness to be a Learning
Organisation, and to share ideas and defined processes and
models with all regional community stakeholders

Possible Partnerships in the project

B [ocal improver and community development
associations;

B Businesses associated with North East Victoria;
B [ocal government;

B The Foundation for Rural and Regional Renewal (FRRR)
is based on Australian, US and UK models which
encourage partnerships between rural and regional
communities, philanthropy, government and business to
fund and implement rural development projects aimed at
reinvigorating rural areas, especially where initiatives
can lead to new sources of economic wellbeing. The
Foundation will need key partners at a national and local
level to ensure success. CORR is well placed to be such a
partner as it shares many of these aims as they pertain to
the /North East region of Victoria. Two of FRRR’s three
key programs, namely Rural Capacity Building and
Information & Research will be explored by the project
and as such naturally dovetails with their aims, offering
insight into new approaches to regional and rural
development;

B Philanthropic trusts;
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B The Victorian Government’s Community Support Fund;

B Appropriate universities could be involved to ensure that
research methodology and documentation occur with
academic rigour. Students at a sufficient level in
appropriate courses could undertake these tasks as part
of their assessable work for the year, while their
supervisors ensure that methodological rigour is applied.
Besides the high value of students gaining hands-on
experience in a real-world project, benefits for
universities involved may include joint publishing of
findings both online and in hardcopy. University
partners may fund some elements of this project, either
directly or as in-kind support.

If you are able to get involved or need more information please
contact me:

Chris Morris (former editor of Community Quarterly) NETCo-
op (mornings)

PO Box 1045

Wangaratta 3676

Ph 5722 2563

Home 5766 2858

Mobile 0407 563 843

Email cmorris@netc.net.au

Social action with youth

- A community psychology empowerment
approach to well-being by Julie Morsillo

A linkage project of Victoria University in partnership with Good
Shepherd Youth & Family Service, St Albans by Julie Morsillo,
PhD Research, morsillo@bigpond.net.au
www.goodshepherd.com.au/gsyfs/say/
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Social Action with Youth is about youth having a SAY in the
community. Young people can be empowered to use their
youthful passions to work as a group to improve their local
community, and thereby improve their personal, relational
and collective wellness.

The researcher is working with groups of young people to
encourage them to express their passions and interests in life,
and use their passions to engage in positive activities to
improve their local community. The researcher encourages
the youth in guided group discussions to become critically
aware of the problems in their local community and discover
ways to actively and creatively become problem solvers
together, enhancing their sense of control and their belief in
being able to change aspects of their own lives. The
participants are encouraged to link up with local community
services to work together to promote a project of social
change. The researcher, along with other youth leaders,
assists the young people to actively plan and carry out social
actions of their choice in the local community.

The young people themselves are documenting their social
actions in order to produce a Handbook for Social Change for
other youth groups. The presentation will document
empowering processes and outcomes deriving from this
multi-site action research project.

Action research cycle: plan [0 act [0 reflect

Guided youth discussions of social action planning, action and
reflection, using the following steps:

Self - Check your ID for best personal features or skills

Others - Check your group ID for best group members
features or skills

Community - Check local community ID for best
features/facilities/services

Ideas - Imagine ideas for improving the local community
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An issue - Specific issues for social action

List Steps - List steps to reach the social action goal

Action plan - Plan campaign strategy (research, contacts,
education, campaign)

Create tasks - Create specific tasks to be completed for each
stage

Timelines - Timelines for who, what, when, where, why

Initiate research - Research stakeholders eg. surveys,
contacts, media, document

On with the tasks - Carry out tasks eg. excursions, phone,
email, letter, photos, lobby

Now evaluate - Creatively evaluate and document project
for published handbook.

Social action ideas (accessing local community
service partnerships)

1. Youth having a say in the community - eg. Youth events,
local youth participation & leadership roles;

2. Refugee issues - eg. local recent refugee youth issues;

3. Youth surviving - eg. employment, training, housing,
recreation, access to health care;

4. Improving local public places - eg. recreation facilities,
public spaces, & environment;

5. Multicultural issues - eg. attitudes, traditions &
celebrations.

Empowering education processes & action
outcomes

Level of Empowering Processes Empowered Outcomes
Analysis (focus on efforts) (results of efforts)
Personal Learning about self & Discovering social justice issues
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community
Reflecting on perception of self
Engaging in social critique

Participating in empowering
group with community
agencies

Learning how some social
systems work in the local
community

Learning how to go about
obtaining resources in the local
community

Developing skills to attempt to
access resources in the

Redefining some aspects of self-
image

Instrumental empowerment:
gaining some socio-political
awareness

Relational empowerment: gaining
some sense of control over certain
situations

Taking action to influence events:
gaining some participatory
competence

community
Group Experiencing supportive Campaigning together
group work
Experiencing the results of actions
Participating in a group with taken by group participants
initial encouragement from
researcher and youth Development of some local
leader/teacher networks
Learning how to work together | Gaining some lobbying power
as a group . .
Securing some community
Participating in group decision | resources
making . .
Enhancing of a group vision,
Learning to take some ideology, values, and culture
leadership roles
Improved concept of group work
Experiencing the value of peer i
support Enhanced group effectiveness
Learning to collaborate with Instrumental empowerment
community service providers
Experiencing the benefits of
collective action
Community Acquiring community Solving community problems

connections

Developing of some
community coalitions

Involvement with some
stakeholders from across

Development of more or better
community resources

A sense of how to improve
collective lives
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support

levels of social system

Gaining some institutional

Substantive empowerment:
improved community outcomes

Methods to analyse empowering education
processes & action outcomes

Methods Personal Group Community
empowerment empowerment empowerment
Questionnaires | PARTICIPANTS & PARTICIPANTS & PARTICIPANTS &
CONTROLS CONTROLS CONTROLS
complete ‘Sense of complete ‘Sense of complete ‘Sense of
empowerment empowerment empowerment
survey’ Quest 1-6 survey’ Quest 7-12 survey’ Quest 13-18
(pre & post) (pre & post) (pre & post)
Group RESEARCHER PARTICIPANTS PARTICIPANTS
discussions guides participants plan community undertake
& activities in group discussions | work and community work
on learning about RESEARCHER & with RESEARCHER
self & the community | TEACHER/WORKE | &
R plan appropriate TEACHER/WORKE
skill development & | R organising
group activities for appropriate

community work

community contacts

Personal stories
& evaluations

PARTICIPANTS
encouraged to share
personal stories &
evaluations with

PARTICIPANTS
encouraged to share
personal stories &
evaluations with

PARTICIPANTS
encouraged to share
personal stories &
evaluations with

group on learning group of the group of the
about self & the experience of experience of making
community working together community
connections
Group PARTICIPANTS PARTICIPANTS PARTICIPANTS
evaluations encouraged to

engage in group
evaluations on
learning about self &
the community

encouraged to
engage in group
evaluations on
experience of
working together

encouraged to
engage in group
evaluations on
experience of
working for the
community
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Observations | RESEARCHER RESEARCHER RESEARCHER &
documents activities | documents activities | PARTICIPANTS
& observations of & observations of document
participants’ learning | participant group community activities
about self & the discussions and of the group for the
community group work HANDBOOK
Interviews INDEPENDENT INDEPENDENT INDEPENDENT
person interviews person interviews person interviews
PARTICIPANTS on PARTICIPANTS on PARTICIPANTS on
learning about self & | experiences of group | experiences of
the community community work working to improve
the community
External COMMUNITY COMMUNITY COMMUNITY
evaluations CONTACTS evaluate | CONTACTS evaluate | CONTACTS evaluate
participants’ learning | participants’ group participants’
about self & the work community work
community
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Using PAR in consumer/staff dialogue in
mental health services

- Jon Kroschel

Jon Kroschel is the Consumer Consultant for Alfred Psychiatry.
His role is to develop “an effective Consumer Participation
Program for Alfred Psychiatry’. This is not one of “clinical service
provision’, nor is it one of ‘individual advocacy’. The Consumer
Participation Program is a fundamental QI (Quality
Improvement) tool of Alfred Psychiatry.

The Consumer Participation Program of Alfred Psychiatry is
a sophisticated, extensively integrated program that has an
active consumer membership of over 100. Thirty consumers
currently work in a range of capacities including ‘Consumer
Evaluation Work Teams’ (Consumer Interviewers),
‘Consumer-run Staff Training Team’, ‘Consumer Newsletter
Work Team” and ‘Consumer-run Federally Funded Project
work teams’.

It has opportunities for consumers to participate within all
service aspects (‘Portfolio working groups” and “sub-
committees’ [total 17]), working equally alongside staff for
service quality improvement. All consumers are paid for
their work. In this way it respects and values consumer
involvement for all work done.

The Program has developed to be inclusive in all service
‘systemic” quality improvement processes. It brings the
‘Consumer Perspective’ into clinical treatment meetings. It
also develops projects that support and skill individuals for
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“participation within their own individual treatments’,
without the Program stepping into individual advocacy.

All Consumer Participation Program processes are consumer
driven, staff-consumer collaborative and quality
improvement of service focused.

The Alfred Psychiatry Consumer Participation Program
upholds the following principles:

B Consumer Participation is for all to participate, at
whatever level and through whichever medium
consumers choose.

Consumer Driven.
Staff-Consumer Collaborative.

Quality Improvement Focused.

Consumers and staff learn through their active
participation.

It is extensively integrated into all service activities at all
levels of direct care, management, service evaluation,
planning and development.

It has created opportunities for consumers to give their
feedback, through a comprehensive range of mechanisms,
and opportunities for consumers to work with staff in
developing and implementing changes in response to the
feedback. It has information dissemination processes that
enable all consumers, all staff and all management to stay
informed of activities, progress, and opportunities within the
Consumer Participation Program. It has now won several
major national mental health services awards.

Jon Kroschel, Consumer Consultant,

Alfred Psychiatry, C/- Waiora CMHS
600 Orrong Road, Armadale Vic 3143
Phone: 03 9508 4734

Fax: 03 9576 2252

E-mail: ].Kroschel@alfred.org.au
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Note: Throughout the mid 1990s, Jon was a key player in the
major participatory action research project conducted by the
VMIAC, the peak mental health service-users” organization in
Victoria, in collaboration with staff and consumers at the Royal
Park and Royal Melbourne hospitals. A compendium book from
this award-winning breakthrough project — The U&I project or
“Understanding and Involvement - A Consumer Evaluation of
Acute Psychiatric Hospital Services - is available at the website:

http.//www.vichealth.vic.gove.au/

go to Publications, scrolldown to The Essential U&I, and click on
this link.

Nyerna studies: Thinking about community
research

- Neil Hooley (Victoria University of Technology)

Over the past six years, Victoria University of Technology,
Melbourne, has been working in partnership with the
Indigenous people of Echuca on the design and
implementation of a highly innovative Bachelor of Education
degree. The program entitled Nyerna Studies, a local
Indigenous word meaning “to sit, to listen, to learn, to
remember’, has brought together university personnel and
local community members to work on serious socio-cultural
ideas for mutual benefit, to improve educational outcomes at
the tertiary level and to make progress towards local
reconciliation.

Nyerna Studies is being developed in a regional non-remote
area of Australia and is therefore subject to the same
pressures of all other people who are coming to grips with
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living in a globalised world. Globalisation places specific
stresses on a university program, particularly those
concerned with the production of knowledge, how young
people locate and valorise sites of learning and knowledge
and the contradictions being created within a place/non-
place, time/space approach to learning and culture. The
program is attempting to construct a critical mass of
experience and discourse amongst all participants to deal
with such matters and in charting its own way forward.

The framework of enquiry and two-way learning (see below)
has proven itself thus far appropriate for the introductory
phases of the program, but it now needs to be taken to a new
level of understanding and practice, if outcomes are to be
enhanced. Based on the concepts of partnership and
collaboration, the participants have developed a sense of
mutual trust and certainty with each other, which can now
form a springboard for the investigation of more difficult,
risky questions. This should lead to the exposure of
underlying contradictions and finally, the application of
worldviews for analysis and practical decision making. More
often than not, educational programs do not systematically
delve into fundamental issues in this way, resulting in more
superficial than profound outcomes and findings.

For Nyerna Studies, a process such as the one described is
necessary to build serious and respectful relationships over
time and to gradually uncover what is of most concern to
Indigenous and non-Indigenous people alike. Complex
questions directed at understanding the true nature of
culture, connections with the land and how learning actually
occurs in the physical environment, will not be resolved
unless dealt with in such a manner, democratic enquiry that
leads to critical action research and ultimately, social
critique.

Community research
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A specific issue that has been taken up very quickly and
discussed by staff and students for implementation, has been
the notion of community research. For the Indigenous
population of Australia, this is of particular importance,
given that research is often conducted ‘on’ rather than ‘with’
communities and where partnerships can be set up with the
production of knowledge and its representations,
interpretations and theories can proceed in a genuine
atmosphere of respectful enquiry. In this regard, Scougall
(1997) reports an appropriate ‘adoption of a naturalistic
approach to information collection grounded in the
community’s everyday reality of listening, talking,,
participating and observing.’

These considerations by the Nyerna Studies community
have generated a draft community research protocol
expressed as a variety of propositions. The protocol is
presented as the first set of data and a tentative finding
arising from the democratic experience to date. It will be
subject to continuing refinement and critique as the work of
Nyerna Studies unfolds:

Community research protocol

1. Community. That a program of community research will be
conducted by the community in the interests of the
community.

2. Ownership. That the design, implementation and
evaluation of research must be undertaken by the
community through informed consent, with the material and
intellectual outcomes remaining the property of the
community.

3. Consciousness. That community research will enable
questions, issues and knowledges to be pursued and, at the
same time, enable each participant to reflect upon heir own
values, practices, identity, land and kin relationships.
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4. Culture. That knowledge is located in the culture of the
researchers demanding that research methodologies are non-
hegemonic, explicit and culturally inclusive.

5. Readiness. That research and knowledge production should
be unhurried, humble and patient and be respectful of the
manner in which knowledge is socially transferred and
constructed within communities.

6. Ethics. That an ethical framework for the program should
outline the rights and responsibilities of all participants and
the manner by which the research principles will be met.

7. Participation. That when conducting community research,
all participants will be considered as equal and will be
encouraged to participate fully in all aspects of the work.

8. Narrative. That the research program should become a part
of the narrative of the local community, providing data and
experience to enhance cultural life.

9. Critical Friends. That community research will enable
critical friends to participate fully in the program and to
assist with background knowledge and experience regarding
the issues under investigation and the nature of the research
process itself.

10. Validation. That data, explanations, general findings and
theoretical ideas emerging from community research will be
validated by reference to other groups and communities in
ongoing cycles of reinvestigation and reflection.

The initial work described above constitutes a community in
action forging its own history for racial harmony, self-
determination and reconciliation between people, as well as
exploring a radically new educational and research terrain. It
draws heavily on the notion of community narrative which,
according to Cherry (1999), involves “telling and retelling’ to
‘create a clarity of perspective that incorporates the
paradoxical qualities of closeness and distance central to
‘critical knowing’.” Traditional and conservative university
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methods will most likely not be appropriate, but the non-
traditional needs to be pursued to exhibit the deeper
meanings of equality, consciousness and truth. The protocol
links closely with the cultural and intellectual life of the
community and enables practical beginning points for
respectful research to be accepted by the university. The
ideas are complex in any biography.

McTaggart (1991) comments on the unique position of
Indigenous students in teacher education programs in that
‘They will always know more than their western teacher-
educators about the Aboriginal aspects of the both-ways
notion.” The university may often struggle to discern its own
community when dealing with large numbers of students in
very formal and rigid structures. A program that aspires to
be epistemological pluralist and democratic must establish
open communication with its community, learn from it and
draw upon the central features of its culture. This will take
time, patience and a willingness to adopt methods that will
be subject to institutional criticism as the journey continues.
A broad schema that describes this process is outlined in
Appendix 1.

A tentative theory that has emerged from Nyerna Studies to
date and the community protocol of teaching and research, is
the notion of two-way enquiry learning (see Appendix 2).
Two-way approaches to learning are not new in the
Australian context of teachers working Indigenous children
in either Indigenous or regular school settings. The bringing
together of the integrated and enquiry ideas of Dewey with
two-way knowing is new and attempts to provide a
systematic means of implementing respectful and culturally-
inclusive frameworks that bridge different perspectives and
understandings. Use of the bridge metaphor predetermines
the nature of the intellectual bridge itself as well as a detailed
experience of the “how and what” anchors of the bridge at
either end. To know another culture necessitates a robust
understanding of your own so that connections and
perspectives can be constructed. Hopefully, two-way
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enquiry learning will assist educational and community
reconciliation in Australia.
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Appendix 1:
Participatory )
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Critical Critical
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Group Group Reflective
Footscray Echuca Phase
v
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Theory
Themes, principles, generalisations. ¥ Formation
Discourses, personal challenges. Phase
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Appendix 2: Two-way enquiry learning

Dimension 1

Continuity of experience as the basis of all
learning programs.

Dimension 2

Recognition that the expression of learning
occurs in different ways for different children
based on their cultural and socio-economic
background, but that a set of similar factors may
exist in all cultures that emphasise construction
of new knowledge rather than instruction in old
content. This demands a respect for the
knowledge and culture that all children bring to
school and an acceptance that learning occurs
actively from this platform.

Dimension 3

Long-term systematic processes of reflection on
experience.

Dimension 4

Integrated theory and practice incorporating
respect for and learning with the natural
environment.

Dimension 5

Teaching and learning that enables a framework
of:

B holistic, integrated and constructed
knowledge

B emphasis on knowing by doing and
experimental work

B collaborative interaction in real life situations

B combining informal and formal situations and
events

B negotiated decisions on directions and
purposes

B strategies of trial and error, reproduction and

62

ALAR Journal Vol7 No 2 October 2002




critique
B multiple pathways for entry and enquiry
B unknown results by teachers and students

B opportunities for thinking about previous and
new action

B construction and critique of ideas and
proposals

B applying context specific and general ideas

B utilising respected local and expert advice as
required

B encouragement of personal and group
interests

B being challenged by local and global events.

Dimension 6

Validation of children’s learning, knowledge,
experience and propositions that is based upon
long-term consensual communication and
democratic dialogue between participants and
agreement on what is generally considered as
being acceptable and true.

Dimension 7

Holistic views of life and learning where
knowledge arises from and returns to social and
cultural environments for the betterment of
communities of interest and where formal
systems of education must be connected with the
major trends and debates within communities to
ground their purpose and meaning.
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What is action research in Reconnect?

- A co-construction between Reconnect
workers and Yoland Wadsworth
presented by Chris Price

Reconnect is an early intervention youth program of the
Commonwealth Department of Family & Community Services,
and part of its flagship initiative “Strengthening Families,
Strengthening Communities”. For five years it has quietly,
impressively and efficiently been developing a program-wide action
research capacity to assist its continuous improvement. It has
developed this internal capacity to the point where there are now
around 20 frontline workers who recently acted as national action
research training facilitators for other program staff and
management committee members.

From time to time Reconnect has drawn on experienced action
research consultants as part of its resource infrastructure. Yoland
Wadsworth, in collaboration with a number of the Reconnect
action research facilitators, developed the following brief piece for
use by new staff.

Research in actual practice

Action research in Reconnect rests on a program-wide
commitment to taking the time to systematically think about
and improve Reconnect work in actual practice. Itis a
methodology to extend and build on naturally-occurring
human abilities to observe, question, reflect, understand,
create, plan and trial or act. In practice, one may start with
any of these and move forward to plan a new action or look
back and reflect on current or past action. Through
continuous - both small and large - “cycles’ of action and
research, Reconnect has built and re-built over the past five
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years, a living body of ever-changing “practice wisdom’
derived from:

B thoughtful local individual and collective observations
that are shared and discussed;

the pursuit of “better practice” focused questions;

B the creative development of new ways of understanding
things;

B and trial-and-error experimentation with better ways of
assisting Reconnect clients and service-providers and the
overall program facing often-complex issues and
challenges.

Example 1:

You are setting out to try a new practice, approach or activity.
You plan ahead to take time to reflect with relevant
stakeholders on how it goes.

Example 2:

In the midst of everyday practice you take time to stop and
reflect on what is being done, make plans to hear from other
stakeholders or identify the important questions and collect
more people’s insights or ideas for new practice.

Action research is ‘research-in-action’, ‘action-that-is-
researched’, or ‘learning-by-doing’ and ongoing “‘work in
progress’: PLANning, ACTing, OBSERVing and
REFLECTing. In Reconnect, it is “how we do what we do”
and “how we keep doing it better”.

What makes it ‘research’?

In Reconnect, while action research makes use of ordinary
human abilities to ‘find out’ things, it is not exactly the same
as action per se (nor is it just research that it is hoped will be
followed by action!). Instead it tries to be:
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B more conscious of noticing something needing looking
into, and more explicit and deliberate about turning it
into an action question ("What would it take to...");

B more self-conscious about commencing an inquiry effort
to answer it and more planned and deliberate about
involving others who could or should be involved;

B more systematic and rigorous in the effort to get new and
more effective answers;

B documenting and recording action and what people
think about it in a little more detail, and sharing it in

ways which tell the story to others (relevant
stakeholders);

B more intensive and comprehensive, collecting some more
views and waiting a little longer before ‘jumping’ to a
conclusion and identifying a ‘next action’ to try;

B more self-sceptical in checking out hunches and new
ideas with others first;

B attempting to develop deeper understandings and more
useful and more powerfully creative ideas about the
matters we are researching and acting on; and

B changing our actions as part of the research process, and
then further researching these new actions.

What makes it participatory?

As action research takes place in actual situated practice,
those who are involved in Reconnect become key
participating inquirers or co-inquirers - drawing in all other
relevant parties with an interest in its conduct and outcomes.
People can be both ‘researchers” and the ‘(self) researched’,
as well as the ‘researched for’. Much of what action research
entails is coming to see the other person’s point of view, and
then together identifying best ways forward for joint
purposes. Sometimes these may emerge over time, as people
keep returning to issues they are thinking about together.

66 ALAR Journal Vol7 No2 October 2002




The agreed purposes and beneficiaries of action research -
e.g. young people - can specially assist the shaping of action
research and decisions regarding what questions need to be
asked, who should be involved, the assessment and
interpretation of evidence, the drawing of new conclusions
and the moving to new actions.

Example:

A “co-research” group of young people was set up to explore
the question ‘What would it take for young people to feel safe
about accessing [the service] for support?” ... The young people
coordinated their classmates” answers to questionnaires and
interviews, and completed the observation and reflection
phases. The understandings about the issues of access and
confidentiality and the service’s profile provided rich in-depth
data that was used as the basis for further planning. [They]
also produced a video for local schools that covered some of the
issues raised in their inquiry processes. [AR Kit 3.17]

The effective value of new action rests on “breakthrough’
creative thought and deeper theory. This is the moment of
‘scientific discovery” or imagination (‘hey, what if we
tried...?’, or ‘Maybe we could...”). Inspired thinking comes
when collective values and ideas are combined in new ways
or a new and better way of ‘naming’ the world is found.
This is often helped by a diversity of ideas and possibilities
and the encouragement of people’s voices (particularly of
those intended to most benefit from the outcomes of the
thinking).

Finding the time to “build in” action research

To help take the time to stop and observe, collect more
views, reflect and plan new and more comprehensive
responses to questions, an important strategy can be to keep
action research efforts relatively small and to focus on
compelling or inspiring questions.
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Example:

8.30am-9.15am  Begin work, receive a message on the
answering machine from Rita (Joanne’s mum, who I provide
case support to) requesting an immediate response. A phone
call is made back to her after speaking with the other
[Reconnect] worker, who supports the young person. Rita is
asked her preferred way of receiving support. The result was
that the other [Reconnect] worker finds out if Joanne would be
OK about a meeting between them all.

Action Research component An ongoing AR question is
‘Whether it is more viable for the young person and their
parents to have separate workers’. It was found... that this was
often the case, but, with the recognition that every client is
different, this is a question that is asked of clients and ourselves
every time we engage with a family.

[From A day in the life...” Reconnect, Darwin, AR Kit 5.7]

Thus the cycle of action and reflection, while following the
standard logic of all research endeavours - is also in a sense,
what we all “do all the time’. This is helpfully a very familiar
logic that can assist people simply to extend these familiar
processes in modest, do-able but powerfully creative ways.
Lights. Action. Research!

© Yoland Wadsworth, Peter Orchard, Chris Morris et al. May 2002

Reference

Phil Crane & Leanne Richardson (2000) Reconnect Action
Research Kit, www.facs.gov.au
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Action Research in Reconnect

© Steve Francis, Yoland Wadsworth et al. 2002 (Acknowledgement of source thinkers: Phil
Crane, Leanne Richardson, Ortrun Zuber-Skerrit)

Two further broad focal areas:
® Learning about the whole AR cycle

® Management support and resourcing of
AR (service and program levels).

Observe

®* Draw in and retain all the
stakeholders from all the different
settings and who have an interest in
the question and its answers

® Methods to monitor and seek
answers from all the relevant parties

to the micro questions, eg, What Act
would it take...? How are things
now? How could things be? ® Building it in
[“fieldwork” to collect “data”] The ability to be able to plan
"  Document so as to share for and implement action
observations research in the midst of action
- Getting started
Preparing for Action Research
Reflect (Use of the Cyclic phases)
= Taking the time to plan,
®  Build understanding, find the observe, reflect and go on
threads, themes, conclusions planning better action
[“analyse” and “synthesise” " Raising questions -
and “discover”] clarifying/refining the main
®  Theorise - seek deeper question, plan seeking
grasp... answers (to micro questions)
Plan

® Plan the identified new actions to try
out

®  Plan how the new actions will be
monitored and reviewed

® Implement action Qserve

" [“test” and “experiment”]

Act

Il Il
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ALARPM’s Annual Report
- AGM, 5t September 2002

President’s Report
- From big things lots of little things grow!

Most voluntary community associations start small, and after
a few years of local meetings they might try their hand at a
small conference. While ALARPM started with a small
group (of people in Brisbane, Australia in 1991), the first
thing it did was hold a World Congress!" Successful,
inspiring and well-attended World Congresses have gone on
being one of the Association’s most important contributions
to the development of action research, action learning,
process facilitation and associated methodologies world-
wide. Even if not all can get to the congresses, the era of the
internet will slowly and inevitably convert our ALARPM
Website (www.alarpm.org.au) into a first rate resource as
Abstracts and Papers accrue and go on being available into
the future.

Now this ambitious and plucky ‘big beginning’ is being
matched or ‘backfilled” with local, national and international
group-formation and network-organising - a major highlight
of this year’s work (see below). All of this has been taking its
place alongside the traditional ALARPM activities of
producing a networking membership Directory and a modest
but true Journal (in the sense of publishing small-scale

" We acknowledge here the importance of ALARPM co-founder Ortrun Zuber-Skerritt's personal
international network which was well-developed at an early historical moment, plus her truly
phenomenal capacity to draw on it for that first and subsequent congresses.
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accounts of our actual practice/theory). In the past two
years, ALARPM has started to ‘scale up” another element of
its operation to match its being a truly international
organisation. This has been through the achievement of a
Committee of Management of 21 people across 6 countries -
the USA, UK, South Africa, Australia, New Zealand and
Papua New Guinea (with a branch beginning to form also in
Singapore). Our four full committee meetings were each
conducted by e-list over 1-3 weeks of relatively high volume
e-mail; and were characterised by a high level of mutual
support and respect and nearly 100% participation,
subsequently reflected in varying aspects of committed
organisational activity.

Key highlights

The next World Congress — to be in South Africa

An exciting moment came this year when a Memorandum of
Agreement was signed between ALARPM and the
Chairperson of the local Congress Organising (Sub)
Committee - Pieter Du Toit - for the 2003 World Congress to
be held in Pretoria in September 2003. The attractive initial
flyer can be found on the ALARPM website
(www.alarpm.org.au). As we write, the new Congress
Website is close to being launched, soon to be followed by
the Call for Proposals. The local Congress Organising
Committee and the ALARPM Executive Liaison Committee
members have been working exceptionally hard to produce
an inclusive theme - ‘Learning Partners in Action” - and
relevant sub themes for all our various ‘strands, streams and
variants’, a varied format program, flexible comfortable
venue, sensible budget, secure funding and sponsorship,
interesting keynote speakers and participants, and recruit
committed sub ‘portfolio” holders. As well ALARPM and
the Congress organisers have worked both with the
international Participatory Action Research Network to
achieve an historic third joint congress, and with the
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standing ALARPM Friends of World Congresses sub
committee which accrues and feeds back the wisdom from
congress to congress. We thank them all for their efforts on
behalf of us all and the wider international community that
will benefit. We have all begun saving to try and be there!

A viable ALARPM website (Stage 1)

We are beginning to see how marvellous a website is going
to be as a core shared location for our association’s
information and networking activities. Jo Murray convened
a Website sub committee and got up a listserv group for this
(and also for the Management Committee and Executive').
The basic site was produced and updated (with Procedures
codified) this year by Yoland and web wizard Erica Smith
from one Denis Cowan developed some time ago. That
website address again: www.alarpm.org.au ... which is an
address we hope is short enough to remember without
having to keep going and looking it up! It is now in the
beginning of a Stage 2 redevelopment which will involve an
elegant design that can absorb more content as our
imaginations supply it. It will also feature a world map and
drop-down boxes of information for each country and local
area in which al, ar & pm are happening, as well as lots of
informative links. A planned Stage 3 will take us to fuller e-
capability (e-joining, e-contributing to Directory, e-
discussion, e-mentoring, e-access to Journal and e-Directory
for members, etc. etc.)

ALAR (Action Learning Action Research) journal

Three issues were produced in the past 12 months. One was
held over from 2000: the Ballarat World Congress special
edition (Vol 6 No 3 November 2001), with a sustained

2 We particularly liked the self-referential globalisation irony of a Management Committee (MC)
listgroup name of “mcalarpm” :-) ...though we explicitly do not aim for competitive corporate
colonisation a la George Ritzer’s “‘McDonaldsisation” thesis!
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reflection from Orlando Fals Borda, convenor of the previous
World Congress.” A second issue (Vol 6 No 2 October 2001)
comprised seventeen AR accounts/reflections from South
African women (who were part of an Australia/South Africa
Links Project'). And the third was our best-ever bumper
edition of around 90 pages (Vol 7 No 1 April 2002) with
pieces on the overall field, its applications in mentoring as a
learning strategy, reference groups that work, storytelling as
inquiry, AR in the financial planning process and
participation for interdisciplinary education. Editor Lyn
Cundy has continued to attract interesting and readable
practice methodology contributions and ably edits and
produces a journal that holds a special place among the
burgeoning swag of journals. Remaining intentionally
modest and accessible as well as informative, it aims to
provide material coming from the range of practice/theory
areas, ‘strands, streams & variants’ using a non positivist or
‘new paradigm’ approach. In another ‘first’, it also moved to
include photographs - both accompanying the report of the
last world congress in Ballarat, and of a world tour of some
key AL, AR & PM sites in the USA, UK and Sweden (a taste
of what might be possible on the planned website!).

A special ALARPM issue has also been invited by Bob Flood
Editor of Systemic Practice and Action Research journal. Pam
Swepson and a small group have begun to progress this.

" Orlando raises the very important issues of co-option of participatory process, and the increasing
(although always contested/achieved) rise and even relative dominance of ‘northern’ (western
euro-American) action research in relation to ‘southern’ (developing and decolonising/recolonised
use of) PAR. This conversation has continued in the world PAR community and it is anticipated
will be seriously re-addressed - along with attention to the philosophical/epistemological and
power relations in and of our work - at the next World Congress in Pretoria. The prospects for non
violent inquiry-based dialogue, across what Orlando has delicately termed the “binaries of
difference’, have both never been more threatened - as truth, whether bullied in the schoolyard or
in the offices of the international financiers and their friends in high places, becomes “the first
casualty of war’. And also never more urgent.

' Some of whom are now running our next World Congress! (And yet again we see the hand of
their teacher and mentor, Ortrun Zuber-Skerritt.)
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A locally, nationally and internationally active Committee

Important to the overall vision of ALARPM has been that
local, national and international activity be supported and
information and knowledge be easily and widely exchanged.
Towards these ends we began to move from both a Brisbane-
centred and Australian-centred organisation to one that is
more a global network/er-of-networks. To mirror this on
the Committee, we have tried to:

B Firstly expand to include representatives from each
Australian state, and then;

B Ensure “pair buddies’ so each state has a “critical mass’ of
collaborators;

B Secondly to expand to invite representatives from other
countries, and then;

m Begin to ensure “pair buddies’ so each country also has a
pair of collaborators.

Eventually the numbers from Australia might be expected to
diminish (e.g. as an Australian Branch in-its-own-right
forms), and the numbers from other countries increase (e.g.
as people from more countries and continents join - such as
Singapore, South Africa, New Zealand, the USA, etc.). The
all-important initial Brisbane Group continues as a major
‘heart and soul” player in the organisation, working in and
with the ALARPM Committee and being represented on it.
Meanwhile, Australia begins to serve as an example of a
possible “developed” national branch structure with various
written-up Procedures and Guidelines - thanks to Susie Goff
and Anne Marie-Carroll (e.g. for having successful national
events and conferences). And Australian State-based or local
groups serve as examples of state or regional
groups/structures/processes that might be of general use or
interest to other countries interested in forming AL, AR or
PM type groups.
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After the National Conference was rescheduled to the first
half of 2003, we focused on building Australian local and
state-based activity and capacity. Brisbane as usual led the
way with Facilitators” Markets and two local conferences.
Victoria undertook a consultative process to plan a
September “Research-in-Action” Symposium and possible
new state-based group. SA linked with an Amory Lovins
event. WA had a program of meetings throughout the year,
and NSW began developing an AL-style learning event. A
surprise late-starter was the NT where some local human
service workers (not-yet-ALARPM members) began to build
interest in AR through a series of AR workshops for more

than 60 people. An initial interested connection has been
made with ALARPM.

We have been keen at every step of our expanded
networking and organising that we maximise, safeguard
and/or contribute to:

B The autonomy of local and national groups’ self-
organising structures;

B The strengthening of links between the autonomous
groupings;

B The capacity for any committed individual people to also
still be able to be actively involved in ALARPM,
independently of any organised groupings.

Next plans

Various committee of management members have
renominated in the hope of furthering the work they have
begun (e.g. local/state or national networking and
organising; website and e-capacity development; the holding
of a national conference on the Gold Coast of Australia;
organising for the world congress in South Africa; and
revision of a rapidly-being-superseded Constitution, etc.).
As well, early in the next term of the Committee of
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Management, the 2002-2003 Membership Directory will be
produced.

After a proposed Special ALARPM General Meeting to be
called during the Australian National Conference on the
Gold Coast next year to look at revising the Constitution, we
hope to have the capacity for branch, affiliate and associate
organisational membership. This might also supply a much
larger number of people around the world with an exciting
new option of e-receipt of journals and directory at a
reduced membership rate, via their membership of a local or
national organisation that joins ALARPM as an
organisational member.

We hope that over the coming years, every member of
ALARPM will eventually be able to get access, if they want
it, to face to face meetings at a local or/and national level, as
well as to all the usual ALARPM activities and resources. If
such groups do not yet exist and you would like to start one,
you would be encouraged to so do.

We have also begun a process for advance planning of
forthcoming World Congresses (in 2006, 2009, and 2012). This
gives people a chance to observe and perhaps even be
involved in a prior world congress as it evolves, to pick up
insights and ideas about how they do or could work. We
have asked all members to think about whether they might
be part of a group - or could develop one - to run one of
these. We are interested in the possibility of alternating
between countries in the ‘north” and ‘south’, and ‘east” and
‘west’. So far we will have held them in Brisbane Australia,
Bath UK, Colombia South America, Melbourne Australia and
Pretoria South Africa. That leaves Europe, Asia and North
America ... which narrows it down quite a lot.

Go for it!

Many thanks
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Each committee member starts life as an ordinary member of
ALARPM and, for a period of time, takes on this committee
role with the hope of contributing to the collective life and
history of the association. Some stay longer and some find
they can only stay one term. Almost all hope to do more
than we end up being able to! - and some return at a later
time to do some more. So finally we thank the dedicated and
energetic members of the past year’s Committee of

Management:
Pip Bruce Ferguson

Joan Bulcock

Anne-Marie Carroll
Ross Colliver

Betsy Crane

Susan Boser

Lyn Cundy

Susan Goff

Iain Govan
Susan Hall
Winston Jacob
Chrissie King
Deb Lange

Jo Murray

Ted Sandercock
Di Seekers

Shankar Sankaran

NZ liaison, part Secretary

Brisbane Group liaison and Assistant
Treasurer

Treasurer and World Congress liaison
WA liaison

USA liaison

USA liaison

Editor, ALAR Journal and Editor,
Membership Networking Directory

Vice President (National matters)
Immediate Past President

WA liaison

PNG liaison

Initially part-Secretary

SA liaison

Convenor, Website Sub Committee
SA liaison

Qld liaison

Vice President (International matters)
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Pieter Du Toit Chair, World Congress Organising Sub
Committee

Ortrun Zuber-Skerrit Vice President (World Congresses),
South African World Congress liaison

Yoland Wadsworth  President and international PAR
community World Congress liaison, Co-
ordinator Website Stages 1 & 2, Victoria
liaison

Susan Weill UK liaison

It looks like a big group but somehow we all got to know
each other and became increasingly effective and cohesive.
We produced some guidelines for our e-meetings” conduct.
The committee’s output is also ‘work in progress’ (yes, yet
more reflective-learning-in-practice!)

You can see the range of ‘Balls in the Air” we all juggled in
2001-2002 (on the website: www.alarpm.org,au). The key
‘balls” being:

B promoting networks/groups and their activities, etc.;

B promoting face to face meetings/conferences/seminars
etc.;

B promoting other resources and publications, including
the website; and

B managing the affairs of the association to sustain all of
these.

A focus on other projects, clearing houses,
teaching/courses/students, linking across sectors (e.g.
community/business/government, or PAR and
AR/AL/PM), and promoting peer support and mentoring or
advisory/helpdesk consultancy to facilitate the development
of theory/practice, may lie tantalisingly close more into the
future. Fortunately, our financial situation is currently at last
secure, thanks to careful stewardship of our finances,
primarily by Anne-Marie Carroll.
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In a way, our membership fees are not only so we can
receive individual benefits, but also an investment in
something bigger. They are perhaps partly a price we more
or less willingly pay for the continued strengthening and
growth of the action research, action learning and process
field - a field which we value so highly. Nevertheless we
remain a voluntary association that rests on the work of its
office bearers - always a juggle with everything else we are
trying to do in the rest of our busy stretched lives and work,
and a real cost when so many of us are not salaried to do our
ALARPM work. You might like to look and see if you
would like to plan towards becoming a committee ‘juggler’
too - perhaps with a special area of commitment. Many
hands do more work! And there are always more ideas and
possibilities for building our field. If everyone works on just
a few then our effective collective efforts increase greatly.

Prepared by Yoland Wadsworth, on behalf of the ALARPM
Association (Incorporated), for its AGM on 5% September 2002.

Treasurer’s Report
- Year ending 30 April 2002

Attached to this report are four documents:

(1) Income & Expenditure Statement for ALARPM as a
whole, which includes the final balance received for
World Congress 5 & 9;

(2) Income and Expenditure Statement for the World
Congress 5&9 Account, which 